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Purpose and Format 
 
 
Purpose of this guide: 

This presenter’s guide is intended to support the PowerPoint slides by offering 

 Suggested background readings; 

 Talking points relative to each slide; 

 Suggested activities to enhance learning opportunities for Participants; 

 Tips to facilitate the professional growth experience; and 

 Suggested readings for extension of learning. 

 
About the format: 
There are three distinct sections of this document, “Preparation”, “Presentation/ 
Process”, and “Supplementary Materials”. 

 
The preparation section begins on the following page and includes: 

 Participant objectives; 

 Suggested agenda/timeframes to help you meet the needs of the 
audience and/or available time allotment; 

 Support/background materials the presenter may wish to access prior to 
preparation for presentation; 

 Materials and supplies needed for the presentation; and 

 Equipment needed for the presentation. 

 
 
The presentation/process section follows preparation suggestions and 
includes: 

 Slides in miniature, in sequential order, with talking points, 

o Usually in bulleted format, not intended to be read verbatim, and 

o Presenter is encouraged to interject his/her own style; 
o Participant activities to enhance learning opportunities, that may be 

carried out as suggested, or adjusted to audience and time 
allotment; 

 Presenter notes to suggest background information or extension readings, 
noted in bold italic font; 

 Presenter tips to suggest facilitation techniques, noted in bold italic font; 
and 

 
 

The supplementary materials section contains handouts that may be copied 
and used to support or enhance the presentation. 
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Objectives: 

Preparation 

 

Participants will increase knowledge relative to 

 Autism terminology and assessment definitions 

 Assessment practices as related to ASD eligibility determination 

 Additional resources available in the Autism Collection 

 
Agenda/Timing: 

45/60 minutes - Total time for sharing information with extension activities 
30 minutes - Total time for abbreviated information only 

 
45/65 minutes - Total time for sharing information with extension activities 
Suggested time allotments: 

 

2 min Introduction and Overview 

10 min Definitions and Foundation 

5 min Process for Determining Eligibility 

5 min Evaluation Areas 

20 min Case Studies/Valuable Resource 

10 min Evaluation Outcomes 

10 min Reflections, Questions, Discussion 
 

 

30 minutes - Total time for abbreviated information only 
Suggested time allotments: 

2 min Introduction and Overview 

10 min Definitions and Foundation 

5 min Process for Determining Eligibility 

3 min Evaluation Areas 

5 min Evaluation Outcomes 

5 min Reflections, Questions, Discussion 
 

 

Support Materials: 
IDEA Partnership website for the complete Autism Collection 

http://ideapartnership.org 
Fact Sheet 
Case studies 
Resource: TARGET materials 

 

http://ideapartnership.org/
http://ideapartnership.org/
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Materials and Supplies: 

PowerPoint slides - or - 

Overheads prepared from the Power Point slides 
Handout Masters – to be copied in appropriate numbers 
Paper and pencils for participants 
Support materials if chosen 

 
 
Equipment: 

Computer and projector -or- Overhead Projector and screen 
Computer/video capabilities if using support materials 
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Introduction 

Assessment for ASD Eligibility Determination 

Presentation/Process 

 

 
 

 

Presenter Note: This slide is self-explanatory. The 
IDEA Partnership and the National Association of 
State Directors of Special Education, with  funds 
and support from the Office of Special Education 
Programs, developed work. 

 
 
 

 

Idea for sharing with participants 
This PowerPoint  is  a  part  of  the  Autism  Collection.  The  entire  collection  is 
available on the IDEA Partnership web site. 

 In the field of special education, it is especially important that parents and 
families and school staff work together to create the appropriate programs 
and services for the child with disabilities. 

 As we know so much more about what works for students as a result of 
educational research, parents and school staff continue to seek out those 
strategies and programs with the greatest potential for success. 

 We will spend the next 30 minutes or so exploring materials and content 
knowledge available to parents and school staff in this IDEA Partnership 
Collection. 

 We will share materials that: 

o You may not have known existed 
o May support you in your conversations and planning for services to 

children 
 

 

2 
minutes 
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Ideas for sharing with participants 
 

The IDEA Partnership acknowledges the work of the Autism Society whose 
contribution to the field greatly enhanced the development of this Collection, and 
is deeply grateful for their assistance in order to provide materials to all 
stakeholders. 

 
Presenter Note: Persons from each of the 
organizations listed were involved in both on- 
site meetings, conference calls, and on-line 
follow up to develop the materials in the Autism 
Collection. 

 
 
 

 
Ideas for sharing with participants: 

 

*The Presenter’s Guide acknowledges in greater detail the individuals who 
worked together, both on-site and electronically from across the country, to 
create this presenter’s guide. 

 
*This slide is included to emphasize the cross-stakeholder groups involved in the 
development of this presentation. The Autism Development Team reflects the 
belief that engaging cross stakeholder groups in the development & 
implementation of trainings and approaches is most effective. 

 
*The purpose of this guide and the complementary Power Point presentation is to 
make research and information more accessible to all interested stakeholders. 

 

Presenter Note: Information presented 
here is intended as an advance organizer 
only. 

 
 
 
 
 
 

 Ideas for sharing with participants 
 

*This presentation will provide the following information relative to assessment 
for identification purposes: (a) definitions/foundations, (b) the process for 
determining eligibility, (c) evaluation areas, and (d) evaluation outcomes. 



10  
Presenters Guide to the Autism Collection 

IDEA Partnership @ NASDSE 
April 2014 

Definitions and Foundations 

 

 
 

Ideas for sharing with participants 
 

* The terms “assessment” and “evaluation” are often used interchangeably but 
they are different. 

 

* Assessment, by definition, is an ongoing process. This process is 
comprehensive in that assessment occurs across domains identifying strengths 
and concerns. 

 
* Evaluation, on the other hand, is the term used when a student is administered 
a series of assessments specifically designed to determine whether the student 
is eligible for special education services. 

 
* This clarification between the terms assessment and evaluation is needed 
because the terms may sometimes be used interchangeably. 

 
Presenter Note: Use the questions below only 
as an advance organizer. 

 
 
 
 
 
 
 
 
 

Ideas for sharing with participants 
1. What IQ profile is seen in the typical student with ASD? 
2. What skills and challenges are you likely to see in a student with ASD who is 
considered “higher functioning”? 
3. What are the primary strengths and challenges seen in a child with ASD? 

10 
minutes 
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4. What criteria do you use in defining higher or lower functioning? Have you 
heard of the concept of least dangerous assumption? What does it mean to you? 
It may be helpful for the group to show their acceptance of each individual item 
listed. 

 

 

 
 

 

 
 
 
 

 

 
Ideas for sharing with participants 

 

•IDEA 04 is the federal law that governs the identification, evaluation and 
provision of services to eligible children with disabilities in the public schools. 

 
•Autism is defined as a developmental disability that significantly affects verbal 
and non-verbal communication skills and social interactions. This definition 
requires that not only must autism be present in the child, and generally 
observable before age three, but that the disability must also be shown to 
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“adversely affect the child’s educational performance”. The IDEA definition of 
autism is written broadly to cover the characteristics of Autism, Asperger 
Syndrome, and Pervasive Developmental Disorder – Not Otherwise Specified. 

 
* In addition, this definition further states that if educational performance is 
adversely affected primarily because the child has an emotional disturbance as 
defined in this law, then autism does not apply. In other words, eligibility in the 
category of autism cannot exist if eligibility for emotional disturbance also applies. 
These two disabilities are mutually exclusive. 34 CFR §300.8(c)(1)(ii) 

 

 

 
Ideas for sharing with participants 

* The characteristics given here are examples; they are not required to be 
present in each child. Nor is this list all-inclusive. Generally students with ASD 
have challenges with communication; many do not understand nonverbal 
communication, such as gestures, voice tone, or facial expression. Problems with 
verbal communication are also evident – some are nonverbal, have limited 
speech or may only repeat what others say (this is known as echolalia). Social 
skills challenges are a hallmark characteristic. 

 
* Students with ASD do not know how to interact with others, especially peers. 
Many do not know how to start or end conversations and will talk only about their 
special interests. Some students with ASD may appear to have good social skills 
– on analysis, these students are generally superficially social. They have 
learned social rules or words or phrases and use them in a manner that makes 
them appear more socially competent than they are. 

 
* Some look like “little professors”. They use vocabulary in advance of their age 
and appear to talk down to adults and peers. These students are not generally 
socially adept and when they experience challenges in their environments, they 
do not know how to put their thoughts into words. Students with ASD are often 
literal – they don’t understand jokes, idioms, metaphors, or slang. In addition, 
they do not understand unwritten rules, known as the hidden curriculum, or 
understand the perspective of others. 
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* Some may be passive. Others may be withdrawn. Still others may be 
considered active or over-active. 

 
 

 

 

 

Ideas for sharing with participants 

* The presence of ASD is not sufficient to determine eligibility. IDEA also 
requires that the IEP Team determine that there is an adverse effect on 
educational performance. 

 
• Adverse effect means that the progress of the child is impeded by the disability 
to the extent that the educational performance is significantly and consistently 
below the level of similar age peers. Even though a medical evaluation indicates 
that the child is identified somewhere along the spectrum, an educational 
evaluation must still be performed in order to assess the impact (adverse effect) 
of this disability on the child’s educational performance. 

 
•Educational performance includes academic, social, and functional 
performance. Guide the audience to the understanding that autism is a social 
and communication disorder; if the student is performing academically to his/her 
age/ability level but not socially and/or communicatively, that is educational 
performance for the student with ASD. 

 
•Remember in the autism definition, academic performance is not mentioned at 
all: the definition does specify an impact on communication, social interactions, 
and educational skills! All of these items fall within the realm of educational 
performance. 
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Ideas for sharing with participants 
* Also included in this complex neurological disorder are repetitive 
behavior, stereotyped movements, an insistence on sameness, and sensory 
challenges. These are described on the next slides. 

 
* The characteristics given are examples; they are not required to be present 
in each child. Nor is this list all-inclusive. The IDEA definition of autism is 
written broadly to cover the characteristics of Autism, Asperger Syndrome, 
and Pervasive Developmental Disorder – Not Otherwise Specified. 

 
* Autism is a complex neurological disorder that affects individuals in the areas 
of social interaction, communication, and repetitive behaviors or special 
interests. 

 

 
 
Ideas for sharing with participants  

 

* Students with ASD often exhibit repetitive motor behaviors or patterns. 
For example, it is important to teachers to know that the student with ASD 
always selects the first item in a multiple-choice format or begins to clap 
repetitively when she is stressed. 

 
• Special interests are also a part of the lives of many students with ASD. 
These behaviors or interests may appear “uncontrollable” at times and the 
reasons for their occurrence may be interest, enjoyment, security, comfort, and 
stress relief. These may change over time to different behaviors or interests. 
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At times, the student may not exhibit these behaviors or interests. 
 
 
 
 
 
 
 
 
 

 

 

 

Ideas for sharing with participants 
 

* The majority of students with ASD experience sensory challenges. They 
may be under- or overly sensitive to sounds, taste, touch, smells. In 
addition, they might have challenges related to visual perception, movement, 
and balance. 

 

 

 
Ideas for sharing with participants 

 

• Autism is a spectrum disorder. That means that there is a wide range of 
behaviors and characteristics; individuals with autism may vastly differ 
regarding presenting behaviors and needs. The symptoms can occur in any 
combination and with varying degrees of severity. It is a lifelong disability. 

 
•Autism Spectrum Disorders are reported to occur in all racial, ethnic, and 
socioeconomic groups, yet are on average 5 times more likely to occur in 
boys than in girls. However, we need more information on some less studied 
populations and regions around the world. 

 
•Because of  the complexity and uniqueness of each person with ASD, it is 
important that school professionals work together to determine whether the 
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child is eligible for special education services as well as collaborate to identify 
instructional strategies and supports that match the individual’s needs. 

 
•Educational programming is determined by the IEP Team, which includes 
parents. The services are based upon the needs of the individual child, 
thus there can be no prescribed curriculum and/or services for a child with 
Autism. 

 

 
 

 
 

 

Presenter’s Note This slide is 

self- explanatory 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

Ideas for sharing with participants 
 

* The student must be assessed in the areas related to ASD plus all areas 
in which the student may be experiencing challenges, even if that area is 
not directly related to ASD. 

 

5 minutes 
3 minutes 
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November 2012 Presenter’s Gu 

IDEA P 

* As outlined in the Texas TARGET (http://www.txautism.net/training.html), 
multiple measures should be selected that match the student’s age, 
characteristics, strengths, and concerns. A mixture of formal and informal 
measures should be included in the assessment. Formal measures will 
yield scores that will allow for comparison with peers; informal measures often 
provide specific information about skills levels. 

 

 

Ideas for sharing with the participants 
 

* All of these areas may be related to ASD and require assessment. 
Further information on these terms can be found in the ASD Glossary and 
other ASD collection components. 

 
 
 
 
 
 
 

 

  
 
 
 
 

Ideas for sharing with participants 
 

• What does it mean to “review”? An operational definition of “review” means 
“consider”; it does not imply automatic acceptance and acquiescence to the 
information presented. When the team considers all information presented, the 
team must review all data, and give it the weight that it is due in light of the needs 
of the child in the educational setting. 

 
• Example: The parent may feel that the child requires placement in a special 
class, and/or needs a full time personal assistant. In this example, the team must 

http://www.txautism.net/training.html)
http://www.txautism.net/training.html)
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first determine eligibility, and develop an IEP for the child. Then, and only then, 
can the team determine placement for the child where the IEP can be 
implemented in the least restrictive environment. 

 
In terms of the request for adult assistance, the team may determine that more 
information is needed, such as targeted observations of the child in the 
classroom setting in order to determine specific situations and times that the child 
might require adult assistance. 

 

Ideas for sharing with participants 
 

* When people refer to a “medical diagnosis” it may be because a diagnosis can 
only be made by a person licensed to diagnose using the DSM. However, the 
determination of educational eligibility for ASD services under IDEA must be 
made behaviorally. 

 
* The parent may provide a medical diagnosis at the time of referral. Parents may 
then expect that this diagnosis from a medical doctor must be taken as “proof” of 
the school’s responsibility for identification and services under IDEA. 

 
* Actually, this diagnosis simply may ensure a referral, and consideration of this 
“diagnosis” by the IEP Team. Even though a medical evaluation indicates that 
the child is identified somewhere along the spectrum, an educational evaluation 
must still be conducted in order to assess the impact (adverse affect) of this 
disability on the child’s educational performance. 

 

* A “diagnosis” by a physician of autism is not required by IDEA’04 in order to 
conduct an assessment to determine eligibility for services; however if the school 
or district does request a physician’s statement, the school/district must pay for 
this physician’s diagnosis. 

 
* It is important for the school district to assist the parent in understanding that 
this doctor’s statement---in and of itself—cannot ensure eligibility for services 
under IDEA. Adverse effect on educational performance must be evaluated, as 
schools must meet the requirements of the “educational law” –IDEA.
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Ideas for sharing with participants 
 

* Program planning needs should be incorporated into the design of the 
evaluation plan for eligibility. The IEP Team, regardless of the eligibility 
determination decision, should then address programming issues. 

 
* This presentation focuses on the assessment for eligibility purposes. The ASD 
Collection materials also contain a presentation on assessment for programming. 

 
 

 

Ideas for sharing with participants 
 

This flow chart outlines the process to determine eligibility for special education 
services 

 

* Step 1 generally involves someone, either the child’s parent or an educator, 
suspecting that the child is significantly different from peers. The adult may 
suspect ASD or simply realize that the student is experiencing challenges. 

 
* Step 2 is the referral for evaluation. 



 

20 
April 2014 

Presenters Guide to the Autism Collection 

IDEA Partnership @ NASDSE  

 

* Step 3 refers to the screening component, directly specifically towards ASD. 
Screening in terms of evaluation for eligibility requires parent permission. 
Therefore it is listed in this chart as following the referral and as a part of 
evaluation. 

 
“Screening to determine appropriate instructional strategies for curriculum 
implementation shall not be considered to be an evaluation for eligibility for 
special education and related services.”  34 CFR §300.302 

 
* Step 4 is the evaluation itself. Evaluation for eligibility determination is 
discussed in more detail throughout this presentation. 

 
 

 

 
 
Ideas for sharing with participants 

 

* Each district has specific procedures for screening that should be followed. 
Screening should occur immediately when an ASD is suspected (following 
referral) because the more quickly the identification is made, the more quickly an 
individualized program can be developed for the student. The district team that 
screens the student should have, at minimum, one person who understands 
ASD. 

 
* “Screening to determine appropriate instructional strategies for curriculum 
implementation shall not be considered to be an evaluation for eligibility for 
special education and related services.”  34 CFR §300.302 
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Evaluation Areas 

  

Ideas for sharing with participants 
 

* These are the components of an evaluation. They begin with obtaining informed 
consent from the student’s parents or designated parent representatives. Each 
evaluation is individualized with measures and specific components selected to 
best assist in determining whether the specific student is eligible for special 
education services. 

 

 

 
 

Ideas for sharing with participants 
 

* Because ASD is a spectrum disorder, there is large variance in presentation. 
Some students with ASD may have an average to above average IQ – others 
may have a significant cognitive ability. 

 
* Also, concern exists that girls manifest the characteristics of ASD differently 
than boys. The team must be aware of the impact cultural norms, age norms, 
and being an English Language Learner might have on the characteristics of 
ASD. In addition, research shows that many children with ASD have co-occurring 
conditions that may include attention deficit disorder, anxiety, and so forth. 

5 minutes 

2 minutes 
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Ideas for sharing with participants 
 

Other factors that are not child specific may impact an assessment. For example, 
school personnel who do not have a clear understanding of ASD or districts that 
do not have adequate resources to conduct evaluations may impact the 
scheduling of an evaluation and/or its outcomes. 

 
Also, parents are often the first to suspect that their child has ASD – parents 
without resources may not have the ability to conduct research or identify 
resources that can prompt them to seek an evaluation by school personnel. 

 
Many students with ASD experience different behaviors across settings. For 
example, in a structured setting with visual supports and instruction targeted at 
the student’s level challenges may not be as evident. In an unstructured setting 
with high social demands, ASD behaviors may be readily recognized. Some 
students with ASD “hold it together” in school and have tantrums, rage, and 
meltdowns at home – generally an indicator of too much stress in school for 
those with ASD. When the student’s behavior does not present problems in the 
classroom it can take much longer before a problem is suspected. 

 
Misunderstanding and misinterpretation may occur. For example, a student who 
speaks in an abrupt manner to adults may be perceived as rude or ill-mannered 
instead of socially inept. 
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Case Studies & A Valuable Resource 

 

 

 
 

Ideas for sharing with participants 

 

 
Presenters Note:  Use this slide only for the 

extended version. 

 

Use the Case Study handout as the basis for discussion. Individuals should read 
the handout, then as a group discuss and reach a decision in answer to the 
questions on the slide. 

 
 

 
 
 

Ideas for sharing with participants 
 

* The TARGET report from Texas is a valuable resource for team 
members, including family, who want to learn more about (a) assessment for 
identification purposes and (b) assessment measures that can be used in 
screening and evaluation. 

20 
minutes 
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Presenter Note: Information on all of these 
areas is given in the TARGET document. The 
rest of the Target slides are used in the 
extended version, if the participants are more 
involved in the administration of assessment. 

 
 
 
 
 
 

 

 
 
 

 
 

Ideas for sharing with participants 
 

A table is provided for each test. The table includes 
(a) The name of the tool and author, 
(b) The age range of students that it is appropriate for, 
(c) A description of the test's format and the types of scores it yields, 
(d) The time it takes to administer the test, 
(e) The names of the subscales, and 
(f) Where the test can be purchased.” 

This slide is available as a handout.
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November 2012 Presenter’s 

IDEA 

 

 
 

Ideas for sharing with participants 
 

* The research on each measure is presented in a table that give the names of 
the researchers/year that the study was conducted, age range of students in the 
study, the number of students who participated in the investigation, the topics 
addressed in the research, and results of the research study. 

 
 
 
 

Presenter Note: Slide is available as a 
handout for the expanded session. 

 

 
 
 
 
 

 
 

Ideas for sharing with participants 
 

A table is then presented on common myths related to each area of assessment. 
To address each myth, a reality statement is made. This table addresses 
misconceptions in screening and identification assessment. 

 
This slide is available as a handout for the expanded session. 

 

 
Presenter Note: Slide is available as a handout 
for the expanded session. 
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Evaluation Outcomes 

 

Ideas for sharing with participants 
 

References related to the assessment are then presented. 
This  slide  information  will  be  included  as  a  handout  only  for  the  expanded 
presentation. 

 

 

 
Ideas for sharing with participants 

 

If the child meets the criteria for the educational identification of ASD, the team, 
including family, will develop an individualized education program, monitor the 
student’s progress, evaluate the student and his/her progress throughout the 
school. In addition, the school will ensure that the procedural safeguards are in 
place to ensure that the student receives a free and appropriate education. 

 

IDEA is an education law designed to provide services to children ages 3 to 21 

in the public schools. However, it is evident that these services are to be 
designed to empower the adult with disabilities and impact all of society. 

 

   Congress, in its passage of IDEA ’04, finds the following: 
“Disability is a natural part of the human experience and in no way diminishes the 
right of individuals to participate in or contribute to society. Improving educational 
results for children with disabilities is an essential element of our national policy 
of ensuring equality of opportunity, full participation, independent living, and 
economic self-sufficiency for individuals with disabilities.” 

 
Presenter Note: Stress that concern for the 
student’s progress as a viable component of the 
referral, and cannot be dismissed because the 
student is not eligible for services under IDEA’04. 

 
 

 

 

10 minutes 

5 minutes 
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Ideas for sharing with participants 
 

* If the student is not deemed eligible for services under the category of ASD, this 
does not relieve the team from providing supports to the student. The team is 
responsible for ensuring that the student has opportunities for school success. 
This may include (a) identifying strengths that can be used to teach, and (b) 
designing accommodations in the general education classroom that may include 
additional resources or universal design supports that can benefit the entire 
class. 

 
* The Team should consider the student’s eligibility for protections from 
discrimination, and the development of a 504 plan if the student is eligible. 

 
* In any case, the team may establish a monitoring system for the student to 

determine if further supports are needed or if additional assessment is 
appropriate. 

 
* Concerns about student progress were made evident during the referral 
process, and those concerns simply cannot be dismissed. 

 
* All students can and should be able to succeed given the appropriate supports 
and services! 
 
 

 



 

28  

 

 
 

 
 

ASD is a complex developmental disability that typically appears during the first three years of life 
and affects a person’s ability to communicate and interact with others. Autism is defined by a 
certain set of behaviors and is a "spectrum disorder" that affects individuals differently and to 
varying degrees. There is no known single cause for autism. ASD is a lifelong disorder with no 
single cause. 

 

  What resources are available to practitioners in the collection?   
 

A dynamic, comprehensive collection of materials and resources to assist in your 
understanding of ASD and implementation of appropriate interventions and supports for 
individuals on the autism spectrum across the lifespan including: 

 
PowerPoint Presentations with Presenter’s Guides – One presentation is designed to 
introduce core principles and characteristics and spark interest in further training; the second is a 
comprehensive training on supports and interventions designed to impact practice across 
stakeholder groups; the third is focused upon assessment for identification; the fourth describes 
the connections between assessment and educational programming; the fifth describes Functional 
Behavior Assessment (FBA); the sixth describes schoolwide social- emotional learning as             
it applies to learners on the spectrum; the seventh is designed to describe school-wide       
Positive Behavioral Interventions and Support & students with autism ; the eighth is focused upon 
tips and tweaks for effective school wide PBIS for students with ASD; and the ninth focuses upon 
transition to adulthood.  A separate Presenter’s Guide with content and notes is included for 
each presentation. 

 

Glossary - Key terms and acronyms associated with autism spectrum disorders 
 

Dialogue Guides - Models for conducting interactive discussions on autism spectrum disorders 
across stakeholder groups 

 

Essential Elements/Guiding Principles/Grounding Assumptions - Unifying beliefs that are 
the foundation for our collaborative efforts in the area of ASD 

 

Resource Listing – Extensive list of ASD resources available. 

www.ideapartnership.org 
 

  ASD Resources   
 

The National Community of Practice in Autism Spectrum Disorders works to increase the capacity 
to provide interdisciplinary, comprehensive, effectively designed programs and interventions. The 
resources are available to cross stakeholder groups including those who live with or support 
individuals with ASD and their families. 

 

 

  W orking together to supp ort our partne rs in the fiel d…  

What are Autism Spectrum Disorders (ASD)? 

 
Autism Spectrum Disorders (ASD) Collection 

http://www.ideapartnership.org/


 

29  

Case Studies 
 
Ryan 
Ryan is a healthy, active two-year-old, but his parents are concerned because he 
doesn’t seem to be doing things that his older sister did at this age. He hasn’t 
started talking yet; although sometimes, he repeats, over and over, words that he 
hears others say. He really doesn’t use words to communicate, though. It seems 
he just enjoys the sounds of them. Ryan spends a lot of time playing by himself. 
He has a few favorite toys, mostly cars, or anything with wheels on it! And 
sometimes, he spins himself around s fast as he does the wheels on his cars. 
Ryan’s parents are really concerned, since he’s started throwing a tantrum 
whenever is routine has the smallest change. More and more, his parents feel 
helpless, never knowing what will trigger Ryan’s next upset. 
Sometimes, Ryan doesn’t seem to notice or care if his family or anyone else is 
around. His parents just don’t know how to reach their little boy, who seems so 
rigid and far too set in his ways for his tender young age. 
NICHCY: The National Dissemination Center for Children with Disabilities 
“Fact Sheet 1, March 2006” www.nichcy.org 

 
 
 

 

Joshua 

Joshua is a 4-year-old boy who lives with his parents and two siblings, an older 
sister and young brother. He has an excellent vocabulary, uses age appropriate 
expressive language and sight-reads words at a 7 year old level. He can get his 
wants and needs met through his language but does not use language to interact 
socially with other children and does not seem interested in his siblings or other 
children in his classroom. He is very attached to his parents and seeks out 
adults in his environment. In some ways, he seems mature beyond his years. 
However, teachers say Joshua focuses on a few preferred toys and does not use 
imitative or imaginative play like other children in his class. He also has difficulty 
following adult directions and will become very upset when his preferred activity 
or routine is interrupted. 

http://www.nichcy.org/
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Asperger Syndrome Diagnostic Scale (ASDS) 
is a norm-referenced measure consisting of 50 yes/no items. The ASD yields 
scores in five areas: cognitive, maladaptive, language, social, and sensorimotor, 
as well as an Asperger Syndrome Quotient (ASQ). The 5 subtests provide 
information comparing the behaviors of the individual to the behaviors of 
individuals diagnosed with Asperger Syndrome (AS). The ASQ indicates the 
probability of AS. Any individual who knows the child or adolescent well may 
complete the ASDS. (Myles, Bock & Simpson, 2001) 

 
 
 
 

TARGET: Research on Screening and Assessment Instruments 
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TARGET: Summary of Screening and Diagnostic/Identification Tools 
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TARGET: Misconceptions 

 

 


